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EXECUTIVE SUMMARY  

The Nevada State Department of Educationôs Native Youth Community Project (NYCP) seeks to 

prepare grades 7-12 American Indian students for college and career using a three-fold plan that 

includes: (a) the support of the College and Career Coach (CCC) and Community-based 

Instructor (CBI); (b) activities designed to improve student academic performance, including 

tutoring and summer programs, conferences designed to engage students, and guided visits to 

colleges; and (c) community collaborative events. Three tribal groups in two different 

geographic locations receive support in these efforts. Members of the Yerington Paiute Tribe and 

the Walker River Paiute Tribe attend school in the Yerington, NV area. Fort McDermitt Paiute 

and Shoshone tribal members attend school in the McDermitt, NV area. A total of 139 grades 7-

12 AI  students participated in the second year of the projectôs implementation at these two sites. 

This report is an evaluation of the second year of implementation of the projectôs activities. A 

combination of quantitative and qualitative methods was used to collect information for this 

report. Quantitative methods were utilized in the analysis of community event participation, 

parent participation, student academic learning plan completion, college tour participation, 

academic achievement, attendance, advanced course enrollment, and college/trade school 

applications. Qualitative methods were used to collect information from administrators at the 

Nevada Department of Education (NDE), school administrators, site and project staff, parents, 

and students during visits to the two sites. In addition, quantitative and qualitative methods were 

used to analyze data obtained from surveys that were distributed to parents/caregivers, students, 

and participants in select community events. 

All of the key project components were implemented in accordance with the approved plan. In 

Yerington, one CCC and two CBIs continued the work they had begun in Year 1 and provided 

the functions as described in the project application. The CCC focused on preparing students for 

college and careers, worked directly with the students on improving academic achievement and 

behaviors, presented community and parent presentations on college and other topics, conducted 

an intensive six-week summer program for selected students, organized college tours, and 

facilitated the completion of an individualized academic plan for each student. The CBIs worked 

closely with the CCC and the community throughout Year 2. In McDermitt, largely due to 

location-based challenges, Year 2 saw a change in staff in the CCC position, and toward the end 

of the Year the CBI position was vacant. Tutoring and summer programs occurred during Year 2 

in McDermitt.  

Students from both sites participated in conferences, including the statewide American 

Indian/Alaska Native Education Summit, the UNITY conference in Orlando, and the statewide 

Native American Youth Summer Camp in Lake Tahoe. Students also participated in guided 

visits to colleges. Nineteen community collaborative events were held during Year 2, with more 

than 1,200 attendees. Of these, seven were held in McDermitt and 12 were held in Yerington. 

The analysis of participant perception data of the various conferences indicated that these events 

were very well received by participants. More than 95% of the participants agreed that they 

would recommend these events to a friend. 
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The project successfully met the targets for 10 of the 13 second-year performance measures. 

These include measures related to performance across all five goal areas. Data for three of the 

performance measuresðthose related to proficiency rates on state exams, participation rates in 

advanced courses, and the percentage of chronically absent studentsðfell short of the specified 

targets.  

A site visit was conducted by the research team in September 2019. Interviews or focus groups 

were held with students, NYCP staff, site staff, parents, school administrators, tribal leaders, and 

administrators at the Nevada Department of Education. Findings included a description of the 

various roles and were organized around the projectôs five goals. These goals are (a) implement a 

successful NYCP that promotes and prepares American Indian students for college or career, (b) 

increase student academic performance, (c) increase student motivation and readiness to attend 

college or vocational training, (d) increase parent/family involvement, and (e) promote the 

importance of education among the community and participating studentsô families. An analysis 

of the perceptual data gathered during the site visits indicated that considerable progress has been 

made in each of these areas at both sites. It was noted that while the NYCP grant has made 

significant strides in improving student outcomes at each of the sites, work in McDermitt 

continues to be challenged by a lack of consistent staffing. 

The final section of the report is dedicated to a series of recommendations to be considered for 

Year 3 of implementation. 
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SECTION 1 

INTRODUCTION  

The major purpose of this evaluation is to better understand the second year of implementation of 

the Nevada State Department of Educationôs Native Youth Community Project (NYCP). There are 

five long-term goals of the project. These include: 

(1) Implement a successful NYCP that promotes and prepares American Indian (AI) 

students for college or career; 

(2) Increase student academic performance; 

(3) Increase student motivation and readiness to attend college or vocational training; 

(4) Increase parent/family involvement; and 

(5) Promote the importance of education among the community and participating 

studentsô families. 

The main elements of the second year of the project were guided by the stateôs approved NYCP 

grant application and were designed to meet the specific needs of the AI students and their 

communities served by the project. The major components for the second year included: (a) 

support of the College and Career Coach (CCC) and Community-based Instructor (CBI);  

(b) activities designed to improve student academic performance, including tutoring and summer 

programs, conferences designed to engage students, and guided visits to colleges; and  

(c) community collaborative events. 

The CCCs and CBIs are integral to the project. The CCCs serve as experts in preparing students 
for college and careers and work with students in the schools. They provide community and 

parent presentations on the college application process, oversee an intensive six-week summer 
plan for credit recovery, attend field trips to colleges (both in state and out of state), and facilitate 

the completion of an individualized academic plan for each student. The CBI works with the 
families and tribal community. The primary role of CBI is to serve as a liaison between the CCC, 

the Tribal Education Directors, families/parents, and tribal communities. These staff members 

jointly assess the needs that are most important and prioritize activities and services to most 
effectively meet the needs of the students and their communities. The CBI also collaborates with 

the CCC to inform parents/caregivers of upcoming school functions.1 

The evaluation of the project includes both the study of the implementation of the second year of 

activities and the study of outcome measures. The implementation study consists of a description 

of the content of various activities and support services that occurred during the second year, 

perceptions of these services and activities, and recommendations to be used for improving the 

project in subsequent years. With respect to studying outcome measures in the second year, the 

focus is on the extent to which: (a) community collaborative efforts that promote college and 

career readiness of Indian children have increased, (b) student academic performance has 

increased, (c) student motivation and readiness to attend college or vocational training have 

increased, (d) parent involvement has been enhanced, and (e) parents/caregivers perceive that 

community events have helped them to support their childôs learning. 

 
1 Nevada Department of Education Native Youth Community Project Grant Application Narrative. (2017). 
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EVALUATION DESIGN  

RMC Research used a combination of quantitative and qualitative methods to collect information 

for this report. Quantitative methods were utilized in the analysis of community event 

participation, student academic learning plan completion, and college tour participation. In 

addition, surveys were distributed to participants in select community events. Qualitative 

methods were used to collect information from administrators at the Nevada Department of 

Education (NDE), school administrators, site and project staff, parents, and students during site 

visits to the two project sites. Instruments were developed by RMC Research in collaboration 

with administrators at NDE, other NYCP staff, and organizers of the various events. 

Qualitative data collected through interviews and focus groups were analyzed using an approach 

that closely follows methods described by Miles, Huberman, and Saldaña (2019).2  This approach 

emphasizes well-defined study variables to ensure the comparability and reduction of data using 
data displays and matrices so that common themes can be identified. A limited number of quotes 

are provided to illuminate key themes. Quantitative data were collected through surveys of 
students, parents/caregivers, and participants in summer conferences and select community 

events. In addition, school staff provided data on student academic learning plan completion, 
state achievement test performance, grade point average (GPA), participation in advanced 

courses, attendance, college tour participation, and community event participation. 

EVALUATION QUESTIONS  

The evaluation questions and corresponding goals for Year 2 of this study include: 

Goal 1: Implement a successful NYCP that promotes and prepares AI Students for college 

or career. 

1. What are the characteristics of the participating sites and schools? 

2. To what extent were the key project components implemented as designed and intended for 

the second year? 

3. To what extent are the annual measurable objectives described in the project application met? 

4. To what extent is there an increase in community collaborative efforts that promote college 

and career readiness of Indian children? 

Goal 2: Increase student academic performance. 

5. What is the nature of studentsô academic learning plans? How are academic learning plans 
being utilized to support student success? 

6. How has student academic performance, including grade point average, proficiency on state 

exams, participation in Advanced Placement and/or Dual Enrollment courses, and school 

attendance been impacted? 

 

 

 

 
2 Miles, M. B., Huberman, A. M., & Saldaña, J. (2019). Qualitative data analysis: A methods sourcebook. Thousand Oaks, CA: 

Sage. 
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Goal 3: Increase student motivation and readiness to attend college or vocational training. 

7. How have student motivation and readiness to attend college or vocational training been 

impacted? 

8. To what degree do grades 7-12 students participate in college tours? 

9. What percentage of grade 12 students apply to colleges or trade schools?  

10. What percentages of students graduate from high school? 

Goal 4: Increase parent/family involvement. 

11. To what extent do parents (caregivers) attend parent/teacher conferences, IEP meetings, 

and project activities? 

Goal 5: Promote the importance of education among the community and 

participating studentsô families. 

12. What community events are held each year? What is the nature of these activities? How 

many people participate in these activities? How well are they received? 

13. What are the perceived and real short- and long-term impacts of these activities? 

EVALUATION METHODOLO GY 

To answer these evaluation questions, this study made use of a variety of strategies and data 

sources, including: 

1. Documents pertaining to the content of the various community events and conferences 

focused on the importance of education were gathered and analyzed for content, presenter 

information, and the length of the sessions. 

2. Sign-in sheets were examined to determine the attendance at the various community events 

and conferences. 

3. For selected community events and conferences, surveys were administered to elicit feedback 

from attendees about their perceptions of the events. 

4. The procedures for completing student academic learning plans were discussed with project 

staff, and the completion rates of these plans were calculated. 

5. Student academic achievement data, including proficiency rates on state exams and grade 

point average, were obtained from each of the sites and compared to the prior year. In 

accordance with the State of Nevada accountability plan, Smarter Balanced Assessments 

(SBAC) in Math and ELA were used in grades 7 and 8, and the ACT was used in grade 11. 

6. Student participation rates in advanced courses were obtained from each of the sites and 

analyzed. 

7. The proportion of students who were chronically absent was obtained from each of the sites, 

analyzed, and compared to the prior year. A chronically absent student is defined as ña 

student who is enrolled for 30 days or more at the school at the end of the school year who 

misses 10% or more of the instructional days during the school year.ò 
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8. Documents pertaining to the various college tours were examined for location, length of 

visits, and dates of visits. Participation data for the college tours was recorded in an Excel 

spread sheet and analyzed for participation rates compared to overall student participation in 

the project. 

9. The number of grade 12 students who applied to colleges and trade schools was obtained 

from each of the sites and analyzed. 

10. Parent/caregiver participation rates in parent-teacher conferences, project-sponsored 

activities, and other meetings designed to involve parents/caregivers in their childôs 

education were obtained from each of the sites and analyzed. 

11. At the end of the second year, students, and parents/caregivers completed surveys designed 

to gather their perceptions of the project and its impact. 

12. At the end of the second year, students, parents/caregivers, school administrators, state-level 

and site-based staff, and project staff participated in structured focus groups and interviews. 

Survey Methodology 

Survey instruments were developed for the American Indian/Alaska Native Education Summit 

held in Reno in March, the Statewide Multicultural Youth Summit and Powwow held in 

Winnemucca in April, the Being Trauma Informed training held in Yerington in June, and the 

Native American Youth Summer Camp held in Lake Tahoe in August. At the conclusion of each 

event, participants were provided either an electronic or paper survey to complete. The surveys 

included questions about: 

¶ The respondentôs role; 

¶ Overall quality of the event; 

¶ Extent to which the content was meaningful, interesting, and helpful; 

¶ Quality of the presenters; 

¶ Impact of the event; 

¶ Suggestions for improvement of the event; and 

¶ Suggestions for content of future events. 

Additionally, surveys for students and parents/caregivers were administered to these two groups 

during the school year and at Back-to-School nights, respectively. These surveys were designed 

to gather overall perception data of the NYCP and contained questions about: 

¶ The respondentsô role; 

¶ Impressions of the NYCP; 

¶ Impact of the NYCP; 

¶ Suggestions for improvement of the NYCP; and 

¶ Suggestions for supports needed in the future. 

The evaluation team conducted an analysis of responses from all of the surveys and sent these to 

the project management team and event organizers for dissemination. 
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Focus Group and Interview Methodology 

Student Focus Groups 

Two student focus groups were conducted during the three-day August 2019 summer camp in 

Lake Tahoe, and two student focus groups occurred during the site visit in September 2019 with 

a combined total of 41 students.  

At the summer camp in Lake Tahoe, eight students from McDermitt Combined School and five 

students from Yerington participated in focus groups. During the September 2019 site visit, nine 

students from McDermitt Combined School and 19 students from Yerington High School took 

part in focus groups. Parent consent forms were distributed and collected prior to the focus 

groups taking place. The protocol included questions about: 

¶ Studentsô grade level; 

¶ Types of activities done as part of the NYCP in the past academic year; 

¶ Number of meetings with the college and career coach; 

¶ Experiences at the 2019 Summer Camp; 

¶ College(s) visited during the 2018-2019 academic year, most valuable parts of the 

experience, and suggested improvements; 

¶ College application and financial aid processes;  

¶ Motivation/readiness to attend college or vocational training; 

¶ Changes in thoughts about careers;  

¶ Changes in feelings about school; and 

¶ Suggested improvements to the project. 

Parent and Caregiver Focus Groups 

One focus group with five parents and caregivers took place in McDermitt, and one focus group 

with nine parents and caregivers occurred in Yerington during the site visit conducted in 

September 2019. In Yerington, four project or tribal education staff were also present for the 

focus group. The protocol included questions about: 

¶ Types of activities students had done as part of the NYCP in the 2018-2019 

academic year; 

¶ What student participants in the 2019 Summer Camp found to be most valuable; 

¶ What knowledge or skills student participants in the 2019 Summer Camp gained; 

¶ Suggested improvements to the 2019 Summer Camp; 

¶ Colleges visited by students and most valuable parts of college tours conducted in 

the 2018-2019 academic year; 

¶ Suggested improvements to college tours; 

¶ Satisfaction with the development of studentsô academic learning plans; 

¶ Perceived impacts on studentsô motivation/readiness to attend college or a 

vocational training program; 

¶ Suggestions for other activities or supports needed by students to increase 

motivation/support to attend college or vocational training; 

¶ Perceived impacts on studentsô thoughts about careers; 

¶ Suggestions for other activities or supports needed by students to choose careers 

they would like to pursue; 
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¶ Adequacy of information received about upcoming school functions; 

¶ Ease of communication with NYCP staff; and 

¶ Suggested improvements to the project. 

School Administrator Interviews 

The principal of McDermitt Combined School was interviewed during the September 2019 site 

visit. The superintendent for the Humboldt County School District, which includes McDermitt, 

was interviewed by phone during the week following the site visit. In Yerington, a focus group 

was held during the September 2019 site visit with four school administrators: the superintendent 

for the Lyon County School District, which includes Yerington; the high school principal; the 

assistant high school principal; and the principal of the intermediate school. Administrators were 

asked questions about: 

¶ Role and responsibilities in the past year associated with the NYCP; 

¶ Types of professional development, support, and/or communication received in 

the past year or still needed to assist in carrying out responsibilities with the 

project; 

¶ Adequacy of communication about the project from the College and Career 

Coach and the Community Based Instructor; 

¶ Perceived impacts on studentsô motivation/readiness to attend college or a 

vocational training program; 

¶ Suggestions for other activities or supports needed by students to increase 

motivation/support to attend college or vocational training; 

¶ Perceived impacts on studentsô thoughts about careers; 

¶ Suggestions for other activities or supports needed by students 

to choose careers they would like to pursue; 

¶ Perceived impacts of the NYCP on studentsô academic engagement and 

achievement; 

¶ Suggestions for other activities or supports needed for improvements to studentsô 

academic engagement or achievement;  

¶ Perceived impacts of the NYCP on studentsô behavior; 

¶ Suggestions for other activities or supports needed to improve studentsô behavior; 

¶ Perceived impacts of the NYCP on families and other community members; 

¶ Perceived impacts of community awareness and culturally sensitive events in 

meeting objectives of educating families and communities about the importance 

of education and ways they can support their childrenôs learning; 

¶ Suggestions for the project extending efforts to involve family and community 

members in supporting childrenôs education; 

¶ Feedback received from classroom teachers about the impact of the NYCP; 

¶ Most positive aspects and largest challenges with having the NYCP in the 

schools; and 

¶ Ways that positive aspects can be enhanced and challenges addressed. 
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Nevada Department of Education Administrator Interviews 

Four administrators from the Nevada Department of Education who work directly with the 

NYCP were interviewed during the September 2019 site visit. Administrators were asked 

questions related to the following topics: 

¶ Role and responsibilities in the past year associated with the NYCP; 

¶ Types of professional development, support, and/or communication received in 

the past year or still needed to assist in carrying out responsibilities with the 

project; 

¶ Adequacy of communication about the project from the College and Career 

Coach, Community Based Instructors, and school administrators; 

¶ Suggested improvements to the Summer Camp; 

¶ Colleges visited by students and most valuable parts of college tours conducted 

during the 2018-2019 academic year; 

¶ Suggested improvements to the college tours; 

¶ Satisfaction with the development of studentsô learning plans; 

¶ Effectiveness of the Youth Conference in allowing students to become more 

excited about college and career opportunities; 

¶ Partnerships created with other statewide programs in support of the NYCP; 

¶ Perceived impacts on studentsô motivation/readiness to attend college or a 

vocational training program; 

¶ Perceived impacts on studentsô thoughts about careers; 

¶ Perceived impacts of the NYCP on studentsô academic engagement and 

achievement; 

¶ Perceived impacts of the NYCP on studentsô behavior; 

¶ Perceived impacts of the NYCP on families and other community members; 

¶ Perceived impacts of community awareness and culturally sensitive events in 

meeting objectives of educating families and communities about the importance 

of education and ways they can support their childrenôs learning; 

¶ Suggestions for the project extending efforts to involve family and community 

members in supporting childrenôs education; 

¶ Overall satisfaction with the implementation of the NYCP; 

¶ Most positive aspects and largest challenges with having the NYCP in the 

schools; and 

¶ Ways that positive aspects can be enhanced and challenges addressed. 

Site Staff Interviews and Focus Groups 

A total of seven staff members from both sites participated in interviews or focus groups. In 

McDermitt, the three participants included the Tribal Chairman, the Tribal Finance Director, and 

the Project Coordinator for the tribe. In Yerington, the four participants were the Tribal 

Chairmen and Education Directors for both the Yerington Paiute Tribe and Walker River Paiute 

Tribe.  
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Questions on the protocol addressed: 

¶ Role and responsibilities in the past year associated with the NYCP; 

¶ Types of professional development, support, and/or communication received in 

the past year or still needed to assist in carrying out responsibilities with the 

project; 

¶ Adequacy of communication about the project from the College and Career 

Coach and Community Based Instructors; 

¶ Adequacy of communication about the progress of the project from the school 

administrator and the Nevada Department of Education; 

¶ Perceived impacts on studentsô motivation/readiness to attend college or a 

vocational training program; 

¶ Suggestions for other activities or supports needed by students to increase 

motivation/support to attend college or vocational training; 

¶ Perceived impacts on studentsô thoughts about careers; 

¶ Suggestions for other activities or supports needed by students to choose careers 

they would like to pursue; 

¶ Perceived impacts of the NYCP on studentsô academic engagement and 

achievement; 

¶ Suggestions for other activities or supports needed to improve studentsô academic 

engagement or achievement;  

¶ Perceived impacts of the NYCP on studentsô behavior; 

¶ Suggestions for other activities or supports needed to improve studentsô behavior; 

¶ Perceived impacts of the NYCP on families and other community members; 

¶ Perceived impacts of community awareness and culturally sensitive events in 

meeting objectives of educating families and communities about the importance 

of education and ways they can support their childrenôs learning; 

¶ Suggestions for the project extending efforts to involve family and community 

members in supporting childrenôs education; 

¶ Overall satisfaction with the implementation of the NYCP; and 

¶ Most positive aspects and largest challenges with having the NYCP in the 

schools. 

Project Staff Interviews and Focus Groups 

Five project staff membersðthe College and Career Coach and the Community Based Instructor 

from McDermitt, and the College and Career Coach and two Community Based Instructors from 

Yeringtonðwere interviewed for the report during the September 2019 site visit. Project staff 

members were asked about: 

¶ Role and responsibilities in the past year associated with the NYCP; 

¶ Types of professional development, support, and/or communication received in 

the past year or still needed to assist in carrying out responsibilities with the 

project; 

¶ Adequacy of support received from school administrator, Tribal Education 

Director, and from the Nevada Department of Education; 
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¶ Adequacy of communication and collaboration with other project staff in the 

district; 

¶ Perceived impacts on studentsô motivation/readiness to attend college or a 

vocational training program; 

¶ Perceived impacts on studentsô thoughts about careers; 

¶ Perceived impacts of the NYCP on studentsô academic engagement and 

achievement; 

¶ Perceived impacts of the NYCP on studentsô behavior; 

¶ Perceived impacts of the NYCP on families and other community members; 

¶ Perceived impacts of community awareness and culturally sensitive events in 

meeting objectives of educating families and communities about the importance 

of education and ways they can support their childrenôs learning; 

¶ Suggestions for the project extending efforts to involve family and community 

members in supporting childrenôs education;  

¶ Overall satisfaction with the implementation of the NYCP; and 

¶ Most positive aspects and largest challenges with having the NYCP in the 

schools. 

The College and Career Coach protocol additionally asked several additional questions related to 

the implementation of the Summer Camp, while the Community Based Instructor interview 

included several items about the development of Parent Advisory Councils and parent and 

community events. 

STUDY LIMITATIONS  

It is important to note the limitations of this study. In this second year, while procedures for the 

surveys conducted at the various community events and conferences made every attempt to 

include all participants, in some cases participants left early or chose not to complete the surveys. 

Therefore, the perceptions may not be representative of all participants and findings should be 

interpreted with caution. In addition, the focus groups conducted with parents and students were 

not randomly selected and had a limited number of participants. Consequently, the views 

expressed during the focus groups may not be representative of these groups as a whole.  

ORGANIZATION OF THIS REPORT  

This report is organized into sections describing the participating sites, the key project 

components and participation rates, the progress made in meeting targets for annual performance 

measures, participant perceptions of selected community events and conferences, student and 

parent/caregiver overall perceptions of the project, site visit findings, and recommendations. 

Evaluation questions and findings that address the questions are embedded in each appropriate 

section, with some evaluation questions spanning more than one section. 
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SECTION 2 

PARTICIPATING SITE AND SCHOOL CHARACTERISTICS  

One of the questions of this study pertains to the characteristics of the sites and schools included 

in the project. Descriptive and quantitative data were obtained from the State of Nevada Native 

Youth Community Project Grant Application and the Nevada School Performance Network 

website. 

 

After assessing data and needs from surveys administered to schools, tribal entities, parents and 

students, Nevadaôs NYCP grant3 focused on two sites. These sites were chosen as the needs 

assessment revealed common barriers to college and career readiness, including low academic 

performance, credit deficiency, poverty and financial hardship, substance abuse, parent 

disengagement, and challenges of remoteness and staffing. Many of these issues lead to low 

graduation rates. The sites include: (a) McDermitt Combined School in Humboldt County 

School District (HCSD) serving the Fort McDermitt Paiute and Shoshone Tribe (FMPST), and 

(b) Yerington High School and Yerington Intermediate School in Lyon County School District 

(LCSD), serving the Yerington Paiute Tribe (YPT) and Walker River Paiute Tribe (WRPT). The 

tribesô boundaries for the WRPT are within the Mineral County School District, but the majority 

of students opt to attend middle school and high school in the LCSD. Figure 2-1 displays the 

location of the two sites in relation to the state capital, Carson City. 

Figure. 2-1 Map of Participating Sites 

 
3 Nevada Department of Education Native Youth Community Project Grant Application Narrative. (2017). 

 

 

* Carson City 

 

Evaluation Question: 

 

What are the characteristics of the participating sites and schools? 
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In Table 2-1, the number of AI students at each of the two sites during the 2018-19 school year is 

reported. Across the two sites, there are 139 AI students, with McDermitt being the smaller of 

the two sites, with 33 AI students. 

Table 2-1. Number of Grades 7-12 American Indian Students by Site 

Grade N AI Students McDermitt  N AI Students 

Yerington 

N AI Students Across 

Sites 

7 11 20 31 

8 4 19 23 

9 4 21 25 

10 6 22 28 

11 5 8 13 

12 3 16 19 

Total 33 106 139 

MCDERMITT  

McDermitt Combined School is located in the town of McDermitt, on the Nevada-Oregon 

border. The rural location features a prevalence of farms and ranches, which are a strong 

economic and cultural influence.  

 

 

Santa Rosa Mountains near the Fort McDermitt Reservation. 

Photo by Linda Fredericks. 

The Fort McDermitt Paiute-Shoshone Indian Reservation is located approximately three miles 

south of the town of McDermitt. The school serves students in grades 7 through 12. Of these, 34 

(55%) are classified as AI.  Overall average daily attendance for the school is 88%, and all 

students are eligible for free and reduced-price lunch. 
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NYCP State-Level Staff join the College and Career Coach and Principal at McDermitt 

Combined School 

Photo by Linda Fredericks. 

YERINGTON  

Yerington Intermediate and High Schools are located in the town of Yerington, which lies 

approximately 65 miles southeast of Carson City. There are 410 students attending Yerington 

Intermediate School in grades 6-8, and there are 39 AI students in grades 7 and 8. Approximately 

88% of the students are eligible for free or reduced-price lunch, and average daily attendance is 

88% for the school overall and for the AI students. Of the 367 students attending Yerington High 

School, 66 (18%) are classified as AI. Over half (54%) are eligible for free or reduced-price 

lunch. Average daily attendance is 94% overall and 92.6% for AI students. 

 



13 

 

 

The center of star quilts being made in a class at the Yerington Paiute Tribal office. 

Photo by Linda Fredericks. 

 

 

The NYCP CCC, Grant Manager, and Tribal Education Director at Yerington High School. 

Photo by Linda Fredericks. 
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SECTION 3 

KEY PROJECT COMPONENTS AND PARTICIPATION RATES  

This section of the study presents a summary of the key project components for the second year, 

October 1, 2018 to September 30, 2019, including participation for each component and a 

description of the implementation of the components.  

The first question of the study examined in this section pertains to the extent to which the key 

project components were implemented as designed and intended. To investigate this question, 

the calendar of events, agendas, materials, and participation records were obtained from NYCP 

site-based and state-level staff. The second study question examined in this section pertains to 

college tour participation. To investigate this question, agendas and supporting documents, as 

well as participation records, were obtained from site-based staff. The final study question 

examined in this section surrounds community events. To investigate this question, event 

proposals, agendas, materials, and participation records were obtained from event organizers and 

site-based and state-level staff. 

 

Evaluation Questions: 

 

To what extent were the key project components implemented as designed 

and intended for the second year? 

 

To what degree do grades 7-12 students participate in College Tours? 

 

What community events are held each year? What is the nature of these 

activities? How many people participate in these activities? 

 

The components of the second year of the project were guided by the stateôs approved NYCP 

grant application and were designed to meet the specific needs of the AI students and their 

communities. The major components for the second year included: (a) support of the College and 

Career Coach (CCC) and Community-based Instructor (CBI); (b) activities designed to improve 

student academic performance, including tutoring and summer programs, conferences designed 

to engage students, and guided visits to colleges; and (c) community collaborative events. All  

components of the second year of the project were implemented as designed and intended. 

SUPPORT OF THE COLLEGE AND CAREER COACH AND COMMUNITY -BASED 

INSTRUCTOR 

In Yerington, one CCC and two CBIs were hired early in Year 1 and the staff continued to 

provide the functions as described in the project application. In McDermitt, due to the extremely 

rural and remote location, challenges associated with staffing continued into the second year. 

The CCC position was filled and vacated in the spring, then temporarily filled by a staff member 

who had served as an intern during the prior summer. The CBI position was filled for the 

majority of the year, and vacated as the year came to an end.  
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NV DOE staff members have offered ongoing support to the site to aid in the planning and 

implementation of grant activities. For a portion of the year, a part-time Education Program 

Manager was in place to oversee the day-to-day operations of the grant and its activities in 

McDermitt. 

At both sites, the CCCs focused on preparing students for college and careers, worked directly 

with the students on improving academic achievement and behaviors, presented community and 

parent presentations on college and other topics, conducted an intensive six-week summer 

program for selected students, organized college tours, and facilitated the completion of the 

individualized academic plan for each student. 

The CBIs worked closely with the CCCs throughout Year 2. In addition, they served as liaisons 

between the CCC, families/parents/caregivers, and tribal communities. They jointly assessed 

needs and established community activities to support the needs of the tribal communities. The 

CBIs also collaborated with the CCCs to inform parents/caregivers of upcoming school 

functions. 

ACTIVITIES DESIGNED TO IMPROVE STUDENT ACADEMIC PERFORMANCE  

Tutoring and Summer Program 

During Year 2, afterschool tutoring at both sites continued for selected students in need of 

academic support. Additionally, six-week summer programs focused primarily on credit 

recovery, with a secondary focus on culture, were provided to grade 7-12 students. In Yerington, 

13 students attended regularly and in McDermitt, 12 students attended regularly.  

Student Conferences and College Visits 

Statewide American Indian/Alaska Native Education Summit 

The 12th Annual American Indian/Alaska Native Youth Education Summit was held March 21-

22, 2019, at the Truckee Meadows Community College in Reno, Nevada. The Adult Education 

Summit was held concurrently. Both Summits were open to all tribal members throughout the 

state. Approximately 60 youth from around the state, primarily high school students, gathered to 

participate in sessions focused on well-being, college preparedness, and Native culture.  

Both days included general sessions in the morning and afternoon with one breakout session 

offered to allow for smaller, more targeted learning opportunities. The event featured emcee and 
presenter Chance Rush, who was joined by the Native Wellness Instituteôs Indigenous 20 

Something Ambassadors. All  presenters provided memorable teachings for those in attendance. 
Chance Rush reminded the youth that ñyour last name doesnôt belong to you; it belongs to your 

family.ò He urged the youth to be spiritual, honest, passionate, and willing. He shared his 
personal mantra of, ñLetôs go, Iôm ready!ò and asked the youth to consider how they could more 

actively motivate themselves.  

The Ambassadors told inspiring stories, facilitated discussions of intergenerational trauma, and 

provided opportunities for the students to connect with other Native students as a support 

network. 
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Students talk with college representatives at the College Fair held during the Education Summit. 

Photo by Fredina Drye-Romero. 

UNITY Conference 

The annual United National Indian Tribal Youth (UNITY) conference was held July 4-8, 2019 in 

Orlando, Florida. UNITYôs mission is to foster the spiritual, mental, physical, and social 

development of American Indian and Alaska Native youth and to help build a strong, unified, 

and self-reliant Native America through greater youth involvement. The conference featured 

motivational keynote speakers, dozens of workshops, UNITY Wellness Warrior activities, the 

UNITY Fire, a cultural night, a college and career expo, and many other activities designed to 

help youth leaders and advocates be positive and dynamic change agents in their communities.  

Along with their chaperones, 13 students from Yerington and 16 students from McDermitt joined 

2,400 other students and their chaperones from across the nation in attending sessions focused on 

leadership, self-esteem, and Native culture. 
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NYCP Staff are joined by students and other educators at the UNITY conference. 

Photo by Anonymous. 
 

 

 

McDermitt students and their College and Career Coach enjoy the UNITY conference. 

Photo by Anonymous. 
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Yerington studentsô experiences at the UNITY conference. 

Photos by Debra Keats. 

Native American Youth Summer Camp 

The four-day Native American Youth Summer Camp was held August 14-17, 2019, at the Lake 

Tahoe 4-H Camp. The camp was open to students from all tribes throughout the state. Twenty-

nine middle and high school students representing the Yerington Paiute, Walker River Paiute, 

Pyramid Lake Paiute, Fort McDermitt Paiute, Shoshone, Goshute, Coeur dôAlene, and other 

tribes, attended. Of these, 12 (41%) attend McDermitt Combined School, while eight (28%) 

attend Yerington Middle and High Schools. The remaining students attend school in the 

surrounding areas, such as Carson City and Winnemucca.  

 


